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1. Introduction
1.1. Definition of Virtual Exchange

Virtual Exchange (VE) refers to engaging groups of learners in structured, sustained online
intercultural interaction and collaboration with international peers, as part of their formal
education and under the guidance of educators or facilitators (O'Dowd, 2021). At its core, VE
involves guided online intercultural learner-to-learner contact that promotes mutual
understanding, intercultural competence, and collaborative learning.

VE is known by several other terms in both scholarly literature and practice, including:

o Telecollaboration

e Online Intercultural Exchange

o E-tandem / Teletandem

e Collaborative Online International Learning (COIL)
e Global Virtual Teams

e Globally Networked Learning Environments

Despite these varied labels, this paper will use "Virtual Exchange (VE)" consistently, reflecting
the practice's broader and more inclusive scope.
It is important to clarify what VE is not:

e VE is not distance education, online teaching, or blended teaching.

e VE s not a form of virtual mobility and does not aim to replicate physical mobility.

e VE should not be seen as a temporary substitute or emergency response for times of
restricted international travel (e.g., during a pandemic).

Moreover, VE is a distinct learning experience, not an alternative to studying abroad. While
both VE and physical mobility offer intercultural engagement, they do so in fundamentally
different ways. Through carefully structured digital interaction, VE offers its unique set of
benefits and challenges.

1.2. Context and Rationale

VE offers significant potential as an innovative method of online intercultural learning, with
increasing acceptance by universities worldwide. It supports the digital transformation of higher
education by providing practical strategies and research-based insights for integrating VE into
internationalisation policies and curricula.

As an innovative and evolving pedagogical approach, VE is a highly effective educational tool
for advancing Internationalisation at Home (IaH). It allows students to gain intercultural
experience without leaving their home country, thereby expanding access to global learning and
reducing the environmental and financial burdens associated with physical mobility. VE
combines the benefits of intercultural dialogue with the accessibility of digital technology and
is increasingly used as an IaH approach for students who cannot travel abroad. However, the
digital platforms used in VE are not inherently equitable, as students' differing levels of digital
literacy, multimodal communication skills, and semiotic awareness can significantly affect their
experience (Satar & Hauck, 2021).
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Research shows that VE can be successfully integrated into diverse educational settings and
curricula (Batardiére et al., 2019). Its digital format enhances equity, accessibility, and
sustainability, making it especially relevant in global efforts to democratise international
education (de Wit, 2016; O’Dowd, 2022).

VE supports the development of a range of important skills and competencies, including:

o Digital literacy and multimodal communication

e Self-confidence and intercultural sensitivity

e Critical thinking and reflection on personal beliefs and biases

e Recognition of cultural complexity and resistance to simplistic ‘us vs. them’ narratives
(Helm & van der Velden, 2019; Sadler & Dooly, 2016)

Moreover, VE fosters deep, meaningful intercultural interaction, which is essential for
promoting student empathy, tolerance, and global awareness (O'Dowd & Lewis, 2016). By
engaging students in collaborative tasks with peers from other cultural backgrounds, VE
encourages mutual understanding, perspective-taking, and dialogue skills that are increasingly
critical in today's interconnected world.

VE is not merely a digital tool but a transformative educational practice that redefines how
universities can deliver international learning experiences. It equips students with the
intercultural, digital, and reflective skills necessary for active participation in diverse,
globalized societies, making it a vital component of contemporary higher education.

The role of VE in teacher education has grown significantly in recent years as educational
methodologies worldwide strive to prepare students and teachers for a more interconnected,
globalised world. VE provides an innovative, cost-effective means of engaging learners across
borders, promoting intercultural communication, and enhancing the digital competencies of
both students and educators. The potential of VE in teacher education is particularly evident in
its ability to bridge the gap between local and global learning environments, creating
opportunities for authentic cross-cultural interactions and collaborative learning experiences.

The need for curriculum-embedded VE in language teacher education:

The theoretical foundations for VE in teacher education can be found in models such as Byram's
(1997) Intercultural Communicative Competence (ICC) model, which emphasises the need for
educators to not only understand other cultures but also develop the ability to engage in
meaningful communication with individuals from diverse backgrounds. VE plays a key role in
fostering ICC by immersing educators in intercultural learning experiences, helping them to
develop the necessary skills to teach in multicultural environments. Additionally, VE aligns
with the Technological Pedagogical Content Knowledge (TPACK) framework (Mishra &
Koehler, 2006), emphasizing the intersection of content, pedagogy, and technology. In the case
of VE, educators are required to integrate digital tools with their pedagogical strategies,
fostering a more dynamic and technology-enhanced teaching environment.
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VE’s impact on teacher education has been well-documented, particularly through initiatives
like Erasmus+ and eTwinning, which support cross-border educational collaborations across
Europe and beyond. These initiatives allow educators to participate in international exchanges,
providing real-world examples of how VE can enhance educational practices. In Tiirkiye and
the UK, the potential for VE to enhance teacher education is particularly significant, as the
countries seek to align their educational practices with international standards and provide
teachers with the skills required to engage effectively in a globalised world.

In English Language Teaching (ELT), the need for curriculum-embedded VE is even more
pronounced. The changing nature of language teaching requires that future teachers not only
master pedagogical techniques but also possess strong intercultural competence and digital
literacy (Helm, 2015). Research indicates that teacher education programmes must adapt to the
demands of globalised classrooms by integrating technology and intercultural learning into their
curricula. As Kramsch (1993) argues, language teaching is inherently intercultural, and
effective ELT requires understanding the cultural contexts in which language is used. VE offers
a practical means of embedding these dimensions into teacher preparation, providing authentic
cross-cultural dialogue and collaboration opportunities.

Curriculum-embedded VE in language teacher education can help pre-service teachers engage
with diverse learners, understand global perspectives on language use, and develop the digital
skills needed to use online platforms effectively in teaching. Integrating VE into ELT curricula
allows future teachers to practice teaching English in virtual classrooms, often reflecting the
cultural diversity they will encounter in real-life teaching settings. This approach enhances their
ability to teach English in an inclusive and culturally sensitive manner, preparing them for the
complexities of modern ELT environments. The growing emphasis on digital literacy in
education, as highlighted in the European Union's Digital Education Action Plan (European
Commission, 2020), underscores the need for teacher education programs to integrate digital
tools, such as VE platforms, into their curricula.

VE in ELT is also supported by the Bologna Process which aims to harmonise higher education
systems across Europe and promote cross-border educational mobility. By embedding VE in
ELT teacher education, universities can ensure that their graduates are equipped with the skills
necessary to teach in diverse, international classrooms. The eTwinning initiative, a platform for
collaboration among teachers across Europe, provides a practical example of how VE can be
incorporated into ELT curricula. Through eTwinning, ELT educators can collaborate on joint
projects, share resources, and engage in cultural exchanges with peers from different countries,
providing real-world examples of how VE can be effectively integrated into teacher training.

1.3. Objective of the White Paper
To inform policymakers

The primary objective of this white paper is to inform key policymakers including the Higher
Education Council (HEC) and Ministry of National Education (MoNE) in Tiirkiye, as well as
the Department for Education (DfE), Office for Students (OfS), Teaching Regulation Agency
(TRA), Foreign, Commonwealth & Development Office, ), and Universities UK (UUK) in the
UK about the growing role of VE in teacher education, particularly within the context of English
Language Teaching (ELT).
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This white paper aims to present VE as a critical tool for preparing teachers to work in diverse,
globalised classrooms. By showcasing the evidence from successful VE initiatives such as
GlobVELT, a co-designed project between Tiirkiye and the UK, this paper seeks to demonstrate
the value of VE for improving teacher competencies in areas like intercultural communication,
digital literacy, and pedagogical practices. Furthermore, it emphasises how VE aligns with
Tiirkiye's broader educational goals, including modernizing teacher education and integrating
digital tools into teaching practices.

In addition, the white paper aims to provide recommendations for policy action, highlighting
the need for institutional support and funding to integrate VE into teacher education curricula.
Policymakers will be encouraged to align VE with national and international educational
frameworks, such as the Bologna Process and the EU Digital Education Action Plan, ensuring
that VE becomes a permanent and sustainable part of Tiirkiye’s teacher education landscape.

To provide an action plan for implementing VE in teacher education curricula:

In addition to informing policymakers, this white paper will present a comprehensive action
plan for implementing VE in teacher education curricula across universities and schools in the
UK and Tiirkiye. This action plan will include recommendations for the phased introduction of
VE into teacher education programmes, beginning with policy adoption and institutional buy-
in, followed by capacity-building initiatives and pilot programmes. The plan will emphasise the
importance of faculty training, developing digital platforms, and establishing support structures
for VE implementation.

To present evidence from a co-designed VE project between Tiirkiye and the UK:

A central aspect of this white paper is to present evidence from the GlobVELT project, a co-
designed VE initiative between Tiirkiye and the UK, as a case study of successful VE
integration in teacher education. The GlobVELT project has demonstrated the effectiveness of
VE in enhancing pre-service teachers' global competence, intercultural understanding, and
digital literacy. The project involved collaboration between Gazi University (Tirkiye) and
Newcastle University (UK), with pre-service teachers from both institutions. The VE included
joint coursework, discussions, and collaborative tasks on global themes for language
classrooms.

The evidence from GlobVELT highlights how VE can be embedded into teacher education
curricula to enhance content knowledge and pedagogical skills. Pre-service teachers gained
hands-on experience using digital platforms to engage with international peers by participating
in the project. They learned how to integrate intercultural understanding into their teaching
practices. This evidence will be used to demonstrate the potential of VE to transform teacher
education in Tiirkiye and to provide a roadmap for its broader adoption in ELT curricula. The
white paper will include detailed findings from the GlobVELT project, including participant
feedback, academic outcomes, and insights into the challenges and successes of implementing
VE in teacher education.
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2. Background & Problem Statement
2.1. Challenges in Pre-Service Teacher Preparation
Limited Exposure to International Collaboration and Mobility Opportunities:

One of the primary challenges facing teacher education is the limited exposure to international
collaboration and mobility opportunities for pre-service teachers. Traditional teacher
preparation programmes are often confined to national or local educational settings, providing
few opportunities for engagement in cross-border teaching practices. Many pre-service teachers
lack access to such opportunities, particularly through physical mobility programs, which are
often constrained by financial, institutional, or personal barriers (Beelen & Jones, 2015; de Wit,
2020). As aresult, student participation in traditional study-abroad or teaching-abroad programs
remains low, creating equity gaps and limiting their preparedness for multicultural classrooms.
This restricted access to international collaboration and physical mobility reduces pre-service
teachers' ability to build intercultural competence and adapt to the demands of globally
connected educational environments.

Insufficient Digital Literacy and Online Pedagogical Skills:

A second significant challenge is the insufficient digital literacy and online pedagogical skills
among pre-service teachers. Darling-Hammond (2006) suggests that a key area for
improvement in teacher education is integrating technology into teaching practices. Many
teacher training programmes, particularly in Tiirkiye, still emphasise traditional methods and
struggle to incorporate digital tools effectively. While digital literacy is an increasingly
important skill for educators, research by Mishra & Koehler (2006) shows that many teachers
are not adequately trained in the pedagogical use of technology, particularly in virtual and
online learning environments. The COVID-19 pandemic further highlighted the importance of
online teaching skills, exposing the gaps in digital training for educators.

The Gap Between Theoretical Knowledge and Practical Teaching Experience:

There remains a gap between theoretical knowledge and practical teaching experience. Pre-
service teachers often receive intense academic instruction in educational theory, pedagogy, and
subject content, but lack the hands-on experience to translate this knowledge into practice. In
the context of language teacher education, Burns, Freeman, & Edwards (2015) stress the role
of reflective teaching and teacher inquiry as tools to connect abstract pedagogical concepts with
practical classroom challenges.

2.2. The Role of VE in Addressing These Challenges
VE for International Collaboration

VE offers a scalable, accessible, and sustainable solution to the challenges of limited
international collaboration and restricted physical mobility in teacher education. Unlike
traditional study-abroad programs, VE enables pre-service teachers to engage in structured,
cross-cultural teaching and learning experiences without the financial, logistical, or institutional
barriers associated with physical travel (O'Dowd, 2021). Importantly, VE also supports equity
in access to international learning by including students who may not have the means or ability
to participate in mobility programs (de Wit, 2020). As a form of Internationalisation at Home,
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VE integrates global perspectives directly into local teacher education curricula (Beelen &
Jones, 2015), ensuring that all future educators—not just a mobile minority—can prepare for
diverse, multilingual, and multicultural classrooms. By doing so, VE expands international
exposure and helps fulfil broader institutional goals for inclusive internationalisation and
teacher readiness in a globalized world.

VE for Digital Literacy

VE refers to using technology to connect students and teachers from different cultural and
geographical locations for collaborative learning activities. According to O'Dowd (2021), VE
provides a unique opportunity for learners to engage in real-time, authentic interactions with
peers from different countries, enhancing intercultural communication and understanding. It
also offers a platform for teachers to develop their digital literacy, collaboration skills, and
pedagogical practices internationally.

VE has been increasingly recognised as a powerful tool for developing digital literacy and
online pedagogical skills among pre-service teachers. While foundational models such as
Mishra & Koehler’s (2006) Technological Pedagogical Content Knowledge (TPCK)
framework underscore integrating technology with pedagogy and content knowledge, recent
research further demonstrates how VE fosters these capabilities in practice. For example, Helm
& van der Velden (2019) found that VE projects contribute significantly to teachers' ability to
navigate online platforms, communicate multimodally, and collaborate across digital tools.
Similarly, Sadler and Dooly (2016) highlight that VE tasks, such as co-creating digital content
or participating in cross-border collaborative discussions, lead to measurable improvements in
digital communication strategies and classroom technology use. Moreover, O'Dowd (2021)
argues that VE provides a real-world, low-risk environment where future teachers can
experiment with educational technologies, develop confidence in digital interaction, and learn
to adapt instructional strategies for online settings. These experiences strengthen their digital
competence and enhance their readiness to integrate technology meaningfully into their future
classrooms.

VE for Intercultural Competence

VE provides an opportunity for pre-service teachers to engage in direct, cross-cultural
interactions with international peers, helping them to develop intercultural competence, a
critical skill for ELT educators. Kramsch (1993) highlights the importance of intercultural
communication in language teaching, noting that understanding cultural differences is essential
for language teachers to navigate classroom dynamics effectively. Through VE, pre-service
teachers can engage with diverse student populations and learn how to teach English in a
culturally sensitive and inclusive way.

VE for Bridging Theory and Practice

VE offers a promising solution to bridging the long-standing gap between theoretical
knowledge and practical teaching experience in teacher education. By engaging pre-service
teachers in authentic, collaborative, and cross-cultural learning environments, VE provides
structured opportunities to apply pedagogical concepts in real-world contexts. Werner et al.
(2025) demonstrated that VE partnerships between pre-service and in-service teachers across
Europe enhanced participants’ ability to connect educational theory with the complexities of
actual classroom practice. Similarly, the VALIANT project (Sauro et al., 2021) further supports
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these findings, showing that VE promotes disciplinary integration, digital skills development,
and reflective teaching, which are all essential for effective practice. These structured,
facilitated experiences enable pre-service teachers to translate theoretical learning into
meaningful practice while fostering critical thinking, adaptability, and intercultural
awareness—skills increasingly vital in diverse, global educational contexts.

In conclusion, VE represents a transformative tool in teacher education that addresses many of
the key challenges pre-service teachers face in Tiirkiye and the UK. By integrating VE into ELT
teacher education curricula, universities can enhance pre-service teachers' global competence,
digital skills, and pedagogical practices, ensuring they are well-prepared for the challenges and
opportunities of a globalized, technology-driven world. The use of VE improves teacher
education quality and prepares educators to engage in meaningful, intercultural teaching that
fosters inclusive, global classrooms.

Virtual Exchange in Teacher Education

Traditional Global-
Teacher Intarnational i Bridgin Read
: ; Digital Interculbural 8ing 4
Education Collaboration : Thaory § Educators
Literacy Competence Deacsilen
Limltad Engoging with e T i T Enhanced alobal
Internadional peers from bl ety et D:'n o Applyfeg concepts fn compebence awd
e ! 1] ilr L - i ] \ i
amasure ond diffarsnt countrins  DEOomogical skills cultural differances e et Eadabs dinital skills
disital skils

Figure 1. Virtual Exchange in Teacher Education
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3. Impact of the Co-Designed VE on Pre-Service & In-Service Language
Teachers

3.1. Project Overview

The GlobVELT VE project was a collaborative, 8-week online programme designed to enhance
the global competence of English language teacher trainees from Tiirkiye and the UK.
Developed using Kerkhoff's Global Teaching Model (GTM), the VE involved pre-service and
in-service teachers (as the e-mediator) engaged in structured, synchronous, and asynchronous
intercultural tasks. The exchange was designed as part of the GlobVELT Project funded by the
British Council Tiirkiye.

GlobVELT VE Project Weekly Activities

Celebration and
Reflection &S

Closing session, survey, and final e
portfolio submissions

Reading, Writing & =
Assessment Q

Focus on edapting materials and
final aubmissions

) Weeks 6-7

Muaoterials dosigned and poor
feadbmck given

Scheduled Break

Prriicipants rest and resies

previous tasks

Thems Exploration [ =
Continued | gtk

In-depth theme analysis and frst &
portfolio submissions

Exploring Global Themes
Critical Wermcy and cullurs AL
discuesions begin ™ -

Introductions

Farticipania meet, farm: gEoups,
arvd review foundational matesials

Figure 2. The GlobVELT VE Project Schedule
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Week 1: Introductions

Participants completed the My Identity Web activity and selected or were assigned to working
groups. A synchronous Zoom session was held to introduce participants, clarify roles, and
establish expectations. Participants watched the Global Competence video and read Kerkhoff’s
Global Readiness article by the end of the week.

Week 2: Exploring Global Themes

Participants engaged with critical literacy resources and materials on global thinking routines.
They also contributed to a forum discussion titled “What is Culture? ” and shared personal and
professional reflections. A Zoom session provided further discussion and synthesis of emerging
themes.

Week 3: Theme Exploration Continued

Participants attended a Zoom session to explore their global themes in depth. They
collaboratively reported key discussion insights and reviewed materials for designing global
competence-aligned teaching resources. The first round of e-portfolio reflections and tasks was
submitted.

Break Week

This week provided participants a scheduled break to rest and review previous tasks. No new
assignments were issued.

Weeks 4-5: Listening, Speaking & Social Action

Over two weeks, participants designed listening and speaking materials based on their global
themes. They viewed a training session on adapting materials for social action and planned their
resources accordingly. A Zoom session facilitated feedback and peer input. Final versions of
the materials were uploaded.

Weeks 6—7: Reading, Writing & Assessment

Participants watched training sessions on adapting reading and writing materials and assessing
global learning. A Zoom session allowed them to reflect on progress and prepare for final
submissions. All groups had uploaded their completed materials and engaged in final group
discussions.

Week 8: Celebration and Reflection

The programme concluded with a celebratory Zoom session, where participants reflected on
their learning journey and accomplishments. Participants completed the post-program Global
Readiness Survey and uploaded the final e-Portfolio with two submissions.

12
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3.2. Key Findings & Evidence-Based Impact
Pedagogical Development:

Pre-service teachers reported improved ability to design inclusive, globally aware lesson
materials. As one participant reflected, “We started to change their point of view and put
ourselves in others’ shoes.” The hands-on task design and collaboration helped participants
embed global themes such as migration, identity, and multilingualism into their pedagogical
approaches.

Intercultural Competence:

Participants demonstrated a notable shift in cultural awareness and empathy. Many who initially
held narrow or nationally bound views expressed growth. For example, one e-mediator (in-
service English language teacher) highlighted: “Especially the pre-service teachers from our
country... were so harsh about the Syrian students... but they started to change their point of
view.”

Digital Literacy & Online Teaching Skills:

Tools like Zoom, shared Google Docs, Canva (a graphic design platform), and asynchronous
readings enabled participants to develop their online teaching skills. Mediators emphasised the
importance of scaffolding and technical support in inclusive participation: "My main
responsibility is ensuring that pre-service teachers have the technical, pedagogical and
emotional support.”

Collaboration & Professional Growth
The VE fostered international networks and reflective teaching practice. Participants shared
challenges and teaching adaptations across diverse contexts, deepening their understanding of

culturally responsive education. One pre-service teacher's shift was noted: " We learned to bring
our culture closer to the materials... adapting content to make it more relatable. ”

“I learned many things from my pre-service teachers and you... It was a priceless experience."
Another reflected:

“[ feel better now... I have more confidence about being globally competent.”

13
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4. Policy Recommendations for Embedding VE in Language Teacher
Education

Recommendation 1: Institutionalising VE in Pre-Service Teacher Training
o Integrating VE into teacher education curricula:

Integrating VE into pre-service teacher training curricula is a practical necessity and a strategic
approach to preparing future educators for the demands of an increasingly globalised world.
Theoretically, VE offers the opportunity to create a learning environment that bridges
geographical and cultural divides, fostering a deeper understanding of intercultural
communication and collaboration. According to the Intercultural Communicative Competence
(ICC) model by Byram (1997), understanding others' cultures and engaging in meaningful
communication are essential for preparing teachers to work in diverse classrooms. By
incorporating VE into teacher education, pre-service teachers can experience firsthand the
challenges and rewards of intercultural interaction, preparing them for the diversity of their
future students.

In practice, VE allows students to engage in real-time collaborations with peers from different
cultural contexts, developing both language skills and the cognitive and emotional skills needed
to navigate intercultural exchanges. The GlobVELT project serves as a key example here, as it
integrates VE into the curriculum, where pre-service teachers from both institutions work
together on shared learning activities. This exchange fosters professional and personal growth,
empowering future teachers with the tools to enhance their intercultural and digital
competencies. To scale this practice, universities must institutionalise VE by embedding it into
their teacher education programs and developing clear, supportive policies for long-term
integration.

o Encouraging university partnerships for sustained VE programmes:

The theoretical framework for encouraging long-term university partnerships is grounded in
internationalisation of higher education, as Knight (2003) described, emphasizing the
importance of fostering global learning environments through international partnerships. By
engaging in sustained collaborations, universities create networks that enable the sharing of
best practices, resources, and knowledge, ultimately enriching the learning experiences of
students and staff. The success of VE programs hinges on the ability to build partnerships
beyond short-term exchanges. The GlobVELT project exemplifies how these partnerships can
be institutionalized. By collaborating with Newcastle University, Gazi University has enhanced
its curriculum and strengthened its global footprint in teacher education.

For these partnerships to be effective, universities must establish long-term agreements,
ensuring continuous knowledge exchange and the development of innovative curricula.
Universities can also explore additional funding opportunities, joint research projects, and
faculty exchanges to enhance the sustainability of these VE programs.

14



(YUDN 7DULK YH 6D\OVO

Recommendation 2: Capacity Building & Training for Educators
Training pre-service and in-service teachers on digital pedagogy:

The need for comprehensive digital pedagogy training is supported by theoretical frameworks
such as the Technological Pedagogical Content Knowledge (TPACK) model (Mishra &
Koehler, 2006), highlighting the importance of teachers' ability to integrate technology
effectively into their teaching practices. As digital platforms and tools become increasingly
central to education, teachers must be equipped with technical skills and the pedagogical
knowledge to integrate these tools meaningfully into their classrooms. Training pre-service and
in-service teachers in digital pedagogy ensures they can use VE tools effectively, fostering a
more interactive and collaborative learning environment.

Practically, the GlobVELT project demonstrates the importance of such training through
workshops organized at Gazi University, where faculty and teachers were trained to use VE
platforms. These sessions focused on technical aspects (VE tools) and pedagogical strategies
for fostering intercultural communication and collaboration. The training provided practical
insights into how VE can be embedded into the curriculum, allowing teachers to design
meaningful, engaging, and globally connected learning experiences. Scaling such capacity-
building initiatives across universities will ensure that educators are well-prepared to engage
with VE in their classrooms.

o Supporting professional development initiatives:

Professional development for educators is critical to improving teaching effectiveness and
ensuring that VE remains a valuable pedagogical tool. Theoretical foundations such as the
Learning-By-Doing model (Dewey, 1938) emphasise the importance of experiential learning in
professional development. Rather than merely receiving training, teachers who actively engage
in VE projects develop a deeper understanding and practical skills through real-world
applications. The GlobVELT project's focus on continuous professional development through
active participation in VE provides a strong example of how to foster long-term growth in
educators. Institutions should build upon this model by offering regular workshops,
collaborative projects, and reflective practices that encourage teachers to grow within the VE
framework.

Recommendation 3: Technological & Infrastructure Support
o Providing necessary digital tools and platforms:

One of the fundamental theoretical concepts supporting the provision of digital tools and
platforms is the SAMR model (Puentedura, 2006), which outlines how technology can
transform learning experiences by enhancing engagement and interactivity. The effective use
of VE platforms in teacher education relies heavily on the availability of appropriate tools that
facilitate communication, collaboration, and content creation. Platforms like Zoom, Teams, and
Canvas allow teachers and students to engage in virtual classrooms, share resources, and
collaborate across borders. However, as evidenced by the GlobVELT project, providing access
to these tools is only part of the equation—training on how to use them effectively is equally
critical. In practice, providing schools and universities with the necessary digital infrastructure,
including access to reliable internet, cloud storage, and collaborative platforms, will ensure
teachers can effectively leverage VE programs.
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* Recommendation 4: Cross-Border Collaboration & Policy Alignment
o Strengthening Tiirkiye-UK cooperation in teacher education:

The theoretical basis for strengthening cross-border collaboration is the idea of
internationalisation at home, which refers to embedding global competencies into the
curriculum through partnerships and exchanges. As seen in the GlobVELT project,
strengthening cooperation between Turkish and UK institutions not only enhances the
educational quality but also enriches the experiences of teachers and students by exposing them
to diverse pedagogical approaches and cultural perspectives. Universities in both countries can
share their expertise in digital pedagogy, intercultural communication, and VE practices,
creating a global network of teacher educators.

o Aligning VE activities with national and international educational policies:

Aligning VE with national policies ensures educational initiatives are supported at the highest
levels. Theoretical frameworks like the Bologna Process (European Higher Education Area,
1999) emphasise the importance of harmonising education systems across countries to create a
more interconnected European educational landscape. Similarly, aligning VE with international
educational policies, such as the United Nations Sustainable Development Goals (SDGs), will
help ensure that VE programs focus on globally relevant issues such as climate change, gender
equality, and peace education. The GlIobVELT project aligns with these international goals by
integrating SDGs into its curriculum design and activities.

Recommendation 5: Monitoring, Evaluation, and Sustainability
o Establishing assessment frameworks for VE effectiveness:

A comprehensive assessment framework for VE programs ensures that the intended educational
outcomes are achieved. In the case of the GIobVELT project, a mixed-methods evaluation
approach, including surveys, interviews, and qualitative data collection, has been used to assess
the effectiveness of VE in enhancing global competence. These frameworks should be
expanded to include broader longitudinal studies that examine the long-term impact of VE on
teachers' career development.

o Ensuring long-term sustainability through policy support:

Ensuring the sustainability of VE requires continuous policy support, particularly in funding,
infrastructure, and institutional commitment. Theories of sustainability in education (e.g.,
UNESCO's Education for Sustainable Development framework) emphasize the need for long-
term strategic planning and institutional buy-in to create effective and enduring programs. The
GlobVELT project has shown that policy support is crucial for the continued success of VE,
and other institutions should follow suit by integrating VE into their long-term educational
strategies and securing funding to ensure its growth.

By embedding these theoretical foundations and practical examples into policy

recommendations, this framework provides a comprehensive approach to integrating VE into
ELT teacher education, ensuring its continued growth and success.
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5. Action Plan for Implementation of VE in Language Teacher Education
Phase 1: Policy Adoption & Institutional Buy-In

Advocacy with National and International Policymakers: To implement VE in language teacher
education effectively, strong policy support and institutional buy-in must be secured not only
within Tirkiye but also through collaboration with international stakeholders, especially in the
United Kingdom (UK) and other EU/EEA countries.

In Tirkiye, MoNE (Ministry of National Education) and HEC (Higher Education Council)
remain pivotal for national education policy.

In the UK, key counterparts include:
o Department for Education (DfE)
e British Council (primarily through its international partnerships)
e Foreign, Commonwealth & Development Office
e Universities UK International (UUK1)

Engaging these UK-based policy actors can align strategically with the UK's international
education strategy, emphasizing global partnerships, digital education, and intercultural
competencies—values shared with Tiirkiye's educational reform agenda.

Action Steps:
1. Present Policy Recommendations to Turkish and UK Decision-Makers:
o Align white paper recommendations with Tiirkiye’s national strategies and the
UK’s international education objectives.
o Disseminate the white paper with relevant policymakers such as DfE and UUKi.
2. Use Erasmus+ Examples:
o Present Erasmus+ case studies (from Tiirkiye and the EU) to show VE's
applicability across frameworks.
3. Leverage eTwinning and British Council Partnerships:
o Utilize the British Council's digital partnership programs and eTwinning's reach
to initiate VE collaborations across borders between primary, secondary, and
higher education institutions.

Phase 2: Capacity Development & Pilot Programmes

Faculty Training and Pilot Implementation in Tiirkiye, the UK, and Partner Countries:
Following institutional alignment, it is essential to provide joint faculty training and initiate
pilot VE programs in select universities and schools across Tiirkiye, the UK, and broader
Europe. This phase focuses on building transnational educator capacity in digital pedagogy and
intercultural communication.

Action Steps:
1. Design Joint Faculty Training Programmes:
o Co-develop training modules in collaboration with UK and EU universities, with
content on VE methods, tools, and intercultural dialogue.
2. Pursue Funding for VE:
o Apply for Erasmus+ and UK-based funding (e.g., British Council International
Collaboration Grants) to support cross-national VE development.
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3. Pilot VE via eTwinning and UK School Networks:
o Launch pilots linking Turkish and UK universities/schools via eTwinning and
British Council platforms. Incorporate trainee teachers in collaborative VE
projects.

Phase 3: Nationwide and International Scaling & Long-Term Sustainability

Scaling VE through Strategic International Partnerships: As VE adoption matures, the focus
should shift to scaling VE practices through structured partnerships and establishing sustainable
governance models.

Bilateral UK-Tiirkiye university partnerships and ongoing eTwinning projects will be essential.
Additionally, policy coordination across countries can be enhanced by establishing an
International VE Coordination Body, ideally involving:

e Turkish Erasmus+ National Agency

e British Council

o European Schoolnet (for eTwinning)

e Representatives from higher education consortia (e.g., EUA, UUKi)

Action Steps:
1. Establish an International VE Coordination Body:

o Create a coordinating body involving Tiirkiye, the UK, and European partners
to manage strategy, funding, quality assurance, and international collaboration.

2. Scale VE through Multinational Erasmus+ and Turing Partnerships:

o Design cross-border VE projects co-led by universities from Tiirkiye, the UK,
and the EU—focusing on curriculum co-design, teacher exchange, and joint
research.

3. Embed VE in Teacher Education Policy Frameworks:

o  Work with national and European education councils to formalise VE as part of

teacher education standards and curricula.

Conclusion

This action plan outlines a phased, internationally integrated strategy for embedding VE into
language teacher education. By engaging with policy actors and institutions in Tiirkiye, the UK,
and Europe, and leveraging complementary programs like Erasmus+, Turing, and eTwinning,
this plan promotes a globally connected, digitally empowered model of teacher education.
Establishing a coordinated policy framework will ensure the long-term sustainability and
scalability of VE across borders—building a new generation of teachers prepared for global
citizenship and 21st-century classrooms.
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6. Conclusion and Call to Action

The growing importance of VE in teacher education is well supported by both research and
practice. As classrooms become more diverse and digitally connected, teacher preparation
programs must evolve to equip educators with global competencies, intercultural
communication skills, and digital pedagogy fluency.

The GlobVELT project, a collaborative effort between Tiirkiye and the UK, has shown that VE
offers transformative learning experiences for pre-service teachers. Teachers participating in
VE programs enhance their confidence in using technology, develop intercultural sensitivity,
and become better prepared to teach in globalized classrooms.

Key Policy Recommendations:

1. Embed VE in Curricula:
o Encourage HEC in Tiirkiye, DfE, OfS, and UUK:i in the UK to integrate VE into
formal teacher education programs.
2. Joint Faculty Development:
o Implement structured training programs across Tiirkiye and the UK focused on
VE methodologies.
3. Enhance Infrastructure & Access:
o Support universities with the necessary platforms and digital tools to facilitate
sustainable VE engagement.
4. International Alignment & Funding:
o Align VE strategies with Erasmus+, eTwinning, the UK’s Turing Scheme, and
broader digital education policies.
5. Monitoring & Evaluation:
o Create cross-national evaluation frameworks to assess impact and inform
continuous improvement.

Call for Coordinated Action

We call on national and international stakeholders—including HEC, MoNE, DfE, UUKi, and
OfS—to:

e Recognize VE as a strategic innovation in teacher education

e Provide policy-level support for its national and international integration

e Coordinate with international education bodies to embed VE in structural reforms

Invitation to Collaboration
We invite:
e Universities in Tiirkiye, the UK, and Europe to include VE in teacher training programs
o Faculty members to engage in co-designed VE activities
o Educational associations and networks to support partnerships and share resources
Distribution & Dissemination Plan
Target Audiences

1. Primary Audience:
o Tiirkiye: HEC and MoNE
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o UK: DfE, Universities UK International (UUKi), Office for Students (OfS),
British Council
2. Secondary Audience:
o University administrations and teacher education faculties in Tiirkiye and the
UK
3. Other Stakeholders:
o INGED (English Language Education Association — Tiirkiye)
o TESOL Tiirkiye
o ADNE (Association for Distance and Networked Education)
o Teacher educators, trainers, and ELT researchers

Circulation Strategy

1. Official Online Publication
o The white paper will be hosted on the GIobVELT project website
(https://globvelt.com)

2. Targeted Email Distribution
o Shared directly with:
= Key policymakers and education authorities
= University deans, department heads, and VE project leaders
= Professional associations such as INGED, TESOL Tiirkiye, and IATEFL

3. Social Media & Academic Networks
o Disseminated via:
=  Twitter/X, LinkedIn, and academic listservs
= Education-focused newsletters and mailing lists
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1. GIRIS
1.1. Sanal Degisimin Tanim

Sanal Degisim (VE), 6grenicilerin gruplar halinde, resmi egitimlerinin bir parcasi olarak ve
egitimcilerin veya kolaylastiricilarin rehberliginde, uluslararasi akranlariyla yapilandirilmas,
stirdiiriilebilir cevrimigi kiiltlirleraras: etkilesim ve igbirligine katilmasini ifade eder (O'Dowd,
2021). Temelde, VE, karsilikl1 anlayis1, kiiltlirlerarasi yetkinligi ve isbirligine dayali 6grenmeyi
tesvik eden, rehberli ¢cevrimici kiiltiirlerarast ogrenici- 6grenici temasini igerir.

Sanal Degisim (VE), hem akademik literatiirde hem de uygulamada birka¢ bagka terimle de
bilinir, bunlardan bazilar1 sunlardir:

o  Uzaktan Isbirligi

e Cevrimici Kiiltiirleraras1 Degisim

e E-tandem / Teletandem

o Isbirligine Dayal: Cevrimici Uluslararas1 Ogrenme (COIL)
o Kiiresel Sanal Takimlar

e Kiiresel Ag Baglantili Ogrenme Ortamlar

Bu farkl1 isimlere ragmen, bu makale, uygulamanin daha genis ve kapsayici kapsamini yansitmak
icin tutarl bir sekilde "Sanal Degisim (VE)" terimini kullanacaktir.
VE'nin ne olmadigin1 agikliga kavusturmak 6nemlidir:

e VE, uzaktan egitim, ¢cevrimi¢i 6gretim veya karma 6gretim degildir.

e VE, sanal hareketlilik bi¢cimi degildir ve fiziksel hareketliligi taklit etmeyi amaglamaz.

e VE, uluslararas: seyahatin kisitlandigr donemlerde (6rnegin, bir pandemi sirasinda)
gecici bir alternatif veya acil durum miidahalesi olarak goriilmemelidir.

Dahasi, Sanal Degisim (VE), yurtdisinda egitim yerine gecebilecek bir alternatif degil, ayr1 bir
o6grenme deneyimidir. Hem VE hem de fiziksel hareketlilik kiiltiirlerarasi etkilesim imkani sunar,
ancak bunu temelde farkl: sekillerde yapar. Dikkatle yapilandirilmis dijital etkilesim yoluyla VE,
kendine 6zgii bir dizi avantaj ve zorluk sunar.

1.2. Baglam ve Gerekge

Sanal Degisim (VE), ¢cevrimigi kiiltiirleraras1 6grenmenin yenilik¢i bir yontemi olarak 6nemli bir
potansiyel sunar ve diinya ¢apinda liniversiteler tarafindan giderek daha fazla kabul gérmektedir.
VE'yi uluslararasilagsma politikalarina ve miifredatlarina entegre etmek i¢in pratik stratejiler ve
arastirmaya dayal1 iggoriiler saglayarak yiiksekdgretimin dijital doniistimiinii destekler.

Yenilik¢i ve gelisen bir pedagojik yaklasim olarak Sanal Degisim (VE), Yurtiginde
Uluslararasilagma'y: (IaH) ilerletmek icin oldukga etkili bir egitim aracidir. Ogrencilerin kendi
iilkelerinden ayrilmadan kiiltiirleraras1 deneyim kazanmalarimi saglar, boylece kiiresel
O0grenmeye erisimi genisletir ve fiziksel hareketlilikle iliskili cevresel ve finansal yiikleri azaltir.
VE, Kkiiltiirleraras1 diyalogun avantajlarini dijital teknolojinin erisilebilirligi ile birlestirir ve
yurtdisina seyahat edemeyen Ogrenciler i¢cin laH yaklasimi olarak giderek daha fazla
kullanilmaktadir. Ancak, VE'de kullanilan dijital platformlar dogas1 geregi esitlik¢ci degildir,
clinkii 6grencilerin farkli dijital okuryazarlik diizeyleri, ¢ok modlu iletisim becerileri ve
semiyotik farkindaliklar1 deneyimlerini 6nemli 6lgiide etkileyebilir (Satar & Hauck, 2021).

Arastirmalar, VE'nin ¢esitli egitim ortamlarina ve miifredatlara bagariyla entegre edilebilecegini
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gostermektedir (Batardiere vd., 2019). Dijital format, esitligi, erisilebilirligi ve siirdiiriilebilirligi
artirarak uluslararasi egitimi demokratiklestirmeye yonelik kiiresel cabalarda 6zellikle nemli bir
rol oynamaktadir (de Wit, 2016; O’Dowd, 2022).

VE, asagidakiler dahil olmak {izere bir dizi 6nemli beceri ve yetkinligin gelisimini destekler:

o Dijital okuryazarlik ve cok modlu iletisim

« Ozgiiven ve kiiltiirlerarasi duyarlilik

o Elestirel diistinme ve kisisel inanglar ve 6nyargilar iizerine diisiinme

o Kiiltiirel karmasikligin taninmasi ve basitlestirici "biz ve onlar" anlatilarina direng
(Helm & van der Velden, 2019; Sadler & Dooly, 2016)

Ayrica, VE, 6grencilerin empati, hosgorii ve kiiresel farkindaligini gelistirmek amaciyla derin ve
anlaml kiiltiirleraras: etkilesimleri destekler (O'Dowd & Lewis, 2016). Ogrencileri farkli kiiltiirel
gecmislere sahip akranlariyla isbirligine dayali gorevlere dahil ederek, VE gilinlimiiziin birbirine
bagl diinyasinda giderek daha dnemli hale gelen karsilikli anlayis, perspektif alma ve diyalog
becerilerini gili¢lendirir.

VE, yalnizca bir dijital arag¢ degil, liniversitelerin uluslararasi 6grenim deneyimlerini sunma
bi¢imini yeniden tanimlayan doniistiiriicii bir egitim uygulamasidir. Ogrencileri, gesitli
kiiresellesmis toplumlara aktif katilim i¢in gerekli kiiltiirlerarasi, dijital ve yansitict becerilerle
donatarak, ¢agdas yiiksekdgretimin vazgegilmez bir bileseni haline gelir.

Diinya capinda egitim metodolojileri, Ogrencileri ve Ogretmenleri daha baglantili ve
kiiresellesmis bir diinyaya hazirlamaya calisirken, 6gretmen egitiminde VE rolii son yillarda
onemli Ol¢lide artmistir. VE, siirlarin 6tesinde 6grenenleri bir araya getirmek, kiiltlirlerarasi
iletisimi tegvik etmek ve hem 6grencilerin hem de egitimcilerin dijital yetkinliklerini gelistirmek
icin yenilik¢i ve maliyet agisindan uygun bir yol sunar. Ogretmen egitiminde sanal egitimin
potansiyeli, yerel ve kiiresel dgrenme ortamlar1 arasindaki ugurumu kapatma ile gercek
kiltlirleraras1 etkilesim ve isbirligine dayali 6grenme deneyimleri igin firsatlar yaratma
konularinda 6zellikle belirgindir.

Dil 6@retmeninin egitiminde miifredata entegre edilmis sanal gercekligin gerekliligi:

Ogretmen egitiminde sanal egitimin teorik temelleri, egitimcilerin yalnizca diger kiiltiirleri
anlamakla kalmayip, farkli ge¢mislere sahip bireylerle anlamli iletisim kurma becerilerini
gelistirmeleri gerektigini vurgulayan Byram’in (1997) Kiiltiirleraras: iletisim Becerisi (ICC)
modeli gibi cercevelerde bulunabilir. Sanal egitim, egitimcileri Kkiiltiirleraras1 6grenme
deneyimlerine daldirarak ve c¢ok Kkiiltlirlii ortamlarda ogretim icin gerekli becerileri
gelistirmelerine yardimei olarak ICC’yi tesvik etmede 6nemli bir rol oynar. Ayrica, sanal egitim,
igerik, pedagoji ve teknolojinin kesisimini vurgulayan Teknolojik Pedagojik igerik Bilgisi
(TPACK) cercevesine (Mishra & Koehler, 2006) uygundur. Bu baglamda, egitimcilerin dijital
araglar1 pedagojik stratejileriyle entegre etmeleri ve daha dinamik, teknolojiyle desteklenmis bir
Ogretim ortami olusturmalar1 gerekmektedir.

Sanal Degisim'in 6gretmen egitimi lizerindeki etkisi, 6zellikle Avrupa ve Gtesinde sinir Gtesi egitim
isbirliklerini destekleyen Erasmus+ ve eTwinning gibi girisimler araciligiyla iyi bir sekilde
belgelenmistir. Bu girisimler, egitimcilerin uluslararas1 degisim programlarina katilmalarini
saglayarak, VE'nin egitim uygulamalarini nasil gelistirebilecegine dair ger¢ek diinya drnekleri
sunmaktadir. Tiirkiye ve Birlesik Krallik'ta, iilkeler egitim uygulamalarin1 uluslararasi
standartlarla uyumlu hale getirmeye ve 6gretmenlere kiiresellesen diinyada etkili bir sekilde yer
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alabilmeleri i¢in gerekli becerileri kazandirmaya calistiklart i¢in, VE'nin 6gretmen egitimini
gelistirme potansiyeli 6zellikle onemlidir.

Ingilizce Dil Ogretiminde (ELT), miifredata entegre edilmis VE ihtiyac1 daha da belirgindir. Dil
Ogretiminin degisen dogasi, gelecekteki 6gretmenlerin sadece pedagojik teknikleri ustaca
kullanabilmelerini degil, ayn1 zamanda giiclii bir kiiltlirleraras yeterlilik ve dijital okuryazarliga
da sahip olmalarmni gerektirmektedir (Helm, 2015). Arastirmalar, 6gretmen egitimi programlarinin
teknoloji ve kiiltlirleraras1 6grenmeyi miifredatlarina entegre ederek kiiresellesmis siniflarin
taleplerine uyum saglamasi gerektigini gostermektedir. Kramsch'in (1993) belirttigi gibi, dil
Ogretimi dogas1 geregi kiiltiirlerarasidir ve etkili ELT, dilin kullanildig1 kiiltiirel baglamlari
anlamay1 gerektirir. VE, bu boyutlar1 6gretmen hazirligina entegre etmek igin pratik bir yol
sunarak, otantik kiiltiirlerarasi diyalog ve isbirligi firsatlar1 saglar.

Dil 6gretmenligi egitimine miifredata entegre edilen sanal egitim, 6gretmen adaylarinin farkl
Ogrenenlerle etkilesim kurmasina, dil kullanimina iliskin kiiresel perspektifleri anlamasina ve
ogretimde cevrimigi platformlart etkili bir sekilde kullanmak igin gerekli dijital becerileri
gelistirmesine yardimci olabilir. Sanal egitimin Ingilizce 6gretimine entegrasyonu, gelecekteki
dgretmenlerin sanal smiflarda Ingilizce 6gretimini pratik etmelerine olanak tanir; bu simiflarda,
gercek hayattaki Ogretim ortamlarinda karsilagabilecekleri kiiltiirel cesitlilik yansitilir. Bu
yaklasim, dgretmenlerin Ingilizceyi kapsayici ve kiiltiirel agidan duyarli bir sekilde dgretme
becerilerini gelistirmelerini saglar ve onlar1t modern ELT ortamlarinin karmagikligina hazirlar.
Avrupa Birligi’nin Dijital Egitim Eylem Plani’nda (Avrupa Komisyonu, 2020) vurgulandig gibi,
egitimde dijital okuryazarliga verilen 6nemin artmasi, 6gretmen egitimi programlarinin sanal
egitim platformlar1 gibi dijital araglar1 miifredatlarina entegre etme gerekliligini ortaya
koymaktadir.

ELT'de VE, Avrupa genelinde yiiksekdgretim sistemlerini uyumlastirmay1 ve sinir 6tesi egitim
hareketliligini tesvik etmeyi amaclayan Bologna Siireci tarafindan da desteklenmektedir. ELT
Ogretmen egitimine VE'yi dahil ederek, tiniversiteler mezunlarinin ¢esitli, uluslararasi siniflarda
Ogretim yapmak i¢in gerekli becerilerle donatilmasini saglayabilirler. Avrupa capinda
ogretmenler arasinda isbirligi i¢in bir platform olan eTwinning girisimi, VE'nin ELT miifredatina
nasil dahil edilebilecegine dair pratik bir 6rnek sunmaktadir. ELT egitimcileri, eTwinning
aracilifiyla ortak projelerde isbirligi yapabilir, kaynaklar1 paylasabilir ve farkli iilkelerden
meslektaslariyla kiiltiirel alisverislerde bulunabilirler. Bu da, VE'min 68retmen egitimine nasil
etkili bir sekilde entegre edilebilecegine dair gergek hayattan drnekler sunmaktadir.

1.3. The White Paper’in Amaci
Karar vericileri bilgilendirmek

Bu beyaz kitabmn temel amaci, Tiirkiye'deki Yiiksekogretim Kurulu (YOK) ve Milli Egitim
Bakanlig1 (MEB) ile Birlesik Krallik'taki Egitim Bakanligi (DfE), Ogrenci Ofisi (OfS), Ogretim
Diizenleme Kurumu (TRA), Disisleri, Milletler Toplulugu ve Gelistirme Ofisi ve Birlesik
Krallik'taki Universiteler Birligi (UUK) gibi énemli politika yapicilari, dgretmen egitiminde,
ozellikle Ingilizce Dil Ogretimi (ELT) baglaminda sanal egitimin artan rolii hakkinda
bilgilendirmektir.

Bu beyaz kitap, VE'yi 6gretmenleri gesitli, kiiresellesmis siniflarda ¢alismaya hazirlamak i¢in
kritik bir ara¢ olarak sunmayi amaglamaktadir. Tiirkiye ve Birlesik Krallik arasinda ortaklasa
tasarlanan GlobVELT gibi basarili VE girisimlerinden elde edilen kanitlar1 sunarak, bu kitap
VE'nin kiiltiirleraras1 iletisim, dijital okuryazarlik ve pedagojik uygulamalar gibi alanlarda
ogretmenlerin yetkinliklerini gelistirmedeki degerini gdstermeyi amaglamaktadir. Ayrica, sanal
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egitimin Ogretmen egitiminin modernizasyonu ve dijital araglarin 6gretim uygulamalarina
entegrasyonu dahil olmak iizere Tirkiye'nin daha genis egitim hedefleriyle nasil uyumlu
oldugunu vurgulamaktadir.

Buna ek olarak, bu beyaz kitap, VE'yi 6gretmen egitimi miifredatina entegre etmek i¢in kurumsal
destek ve finansman ihtiyacin1 vurgulayarak politika eylemleri i¢in Oneriler sunmay1
amaclamaktadir. Politika yapicilar, VE'yi Bologna Siireci ve AB Dijital Egitim Eylem Plan1 gibi
ulusal ve uluslararasi egitim cergeveleriyle uyumlu hale getirmeye tesvik edilecek ve boylece
VE'nin Tiirkiye'nin 6gretmen egitimi manzarasinin kalic1 ve siirdiiriilebilir bir pargasi haline
gelmesi saglanacaktir.

Ogretmen egitimi miifredatina sanal egitimi uygulamak icin bir eylem plani sunmak:

Bu beyaz kitap, politika yapicilari bilgilendirmenin yani sira, Birlesik Krallik ve Tiirkiye'deki
tiniversite ve okullarda 6gretmen egitimi miifredatina sanal gercekligi uygulamak i¢in kapsaml
bir eylem plani sunar. Bu eylem plani, politika benimseme ve kurumsal destekle baslayip,
kapasite gelistirme girisimleri ve pilot programlarla devam eden, 6gretmen egitimi programlarina
sanal gercekligin asamali olarak dahil edilmesi i¢in Oneriler igerir. Plan, 6gretim kadrosunun
egitimi, dijital platformlarin gelistirilmesi ve sanal gergekligin uygulanmasi i¢in destek
yapilariin kurulmasinin 6nemini vurgular.

Tiirkiye ve Birlesik Krallik arasinda ortaklasa tasarlanan bir sanal degisim projesinden elde
edilen kanitlar1 sunmak:

Bu beyaz kitabin temel amaci, Tiirkiye ve Birlesik Krallik arasinda ortaklasa tasarlanan bir VE
girigsimi olan GlobVELT projesinden elde edilen kanitlari, 6gretmen egitiminde VE’nin basarili
bir sekilde entegre edilmesine dair bir vaka calismasi olarak sunmaktir. GlobVELT projesi,
VE’nin hizmet 6ncesi 6gretmenlerin kiiresel yeterliliklerini, kiiltiirleraras1 anlayislarini ve dijital
okuryazarliklarini gelistirmedeki etkinligini gdstermistir. Proje, Gazi Universitesi (Tiirkiye) ve
Newcastle Universitesi (Birlesik Krallik) is birligiyle, her iki kurumdan hizmet 6ncesi
ogretmenlerin katilimiyla yiiriitiilmiistiir. Sanal egitim, dil dersleri i¢in kiiresel temalar lizerine
ortak dersler, tartismalar ve isbirligine dayali gorevleri icermektedir.

GlobVELT ten elde edilen kanitlar, VE icerik bilgisini ve pedagojik becerileri gelistirmek
amaciyla 6gretmen egitimi miifredatina nasil entegre edilebilecegini gdstermektedir. Hizmet
oncesi 6gretmenler, projeye katilarak dijital platformlar1 kullanarak uluslararasi meslektaslariyla
etkilesim kurma konusunda pratik deneyim kazandilar ve kiiltiirlerarasi anlayisi 6gretim
uygulamalarina nasil entegre edeceklerini Ogrendiler. Bu kanitlar, VE’nin Tiirkiye’deki
dgretmen egitimini déniistiirme potansiyelini ortaya koymak ve ingilizce Ogretimi miifredatinda
daha genis ¢apta benimsenmesi i¢in bir yol haritas1 sunmak amaciyla kullanilacaktir. Beyaz
kitap, katilimer geri bildirimleri, akademik sonuglar ve dgretmen egitiminde sanal ortamlarin
uygulanmasinda karsilasilan zorluklar ve elde edilen basarilar hakkinda ayrintili bulgular
igerecektir.
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2. ARKA PLAN VE SORUN TANIMI

2.1. Hizmet Oncesi Ogretmen Hazirhginda Zorluklar
Uluslararast Isbirligi ve Hareketlilik Firsatlarina Stmirli Maruz Kalma:

Ogretmen egitiminin karsilastign baslica zorluklardan biri, hizmet &ncesi Ogretmenlerin
uluslararast isbirligi ve hareketlilik firsatlarina sinirli erisimidir. Geleneksel 6gretmen hazirlik
programlar1 genellikle ulusal veya yerel egitim ortamlariyla sinirli olup, smir Gtesi 6gretim
uygulamalarina katilim i¢in ¢ok az firsat sunar. Birgok Ogretmen adayi, 6zellikle finansal,
kurumsal veya kisisel engeller nedeniyle, fiziksel hareketlilik programlar1 araciligiyla bu tiir
firsatlara erisememektedir (Beelen & Jones, 2015; de Wit, 2020). Sonug olarak, 6grencilerin
geleneksel yurtdisi egitim veya 0gretim programlarina katilim orani diistik kalmakta, bu durum
esitsizlikler yaratmakta ve ¢ok kiiltiirli siniflara hazirliklarin1 sinirlamaktadir. Uluslararasi
isbirligi ve fiziksel hareketlilige erisimin kisitli olmasi, 6gretmen adaylarinin kiiltiirlerarasi
yeterliliklerini gelistirme ve kiiresel olarak baglantili egitim ortamlarinin taleplerine uyum
saglama becerilerini azaltmaktadir.

Yetersiz Dijital Okuryazarlik ve Cevrimici Pedagojik Beceriler:

Ikinci 6nemli zorluk, 8gretmen adaylarmin yetersiz dijital okuryazarlik ve ¢evrimigi pedagojik
becerileridir. Darling-Hammond (2006), 6gretmen egitiminde gelistirilmesi gereken temel
alanlardan birinin teknolojiyi 6gretim uygulamalarina entegre etmek oldugunu 6ne stirmektedir.
Ozellikle Tiirkiye’de birgok &gretmen egitimi programi hala geleneksel yontemlere agirlik
vermekte ve dijital araclar1 etkili bir sekilde kullanmakta zorlanmaktadir. Dijital okuryazarlik
egitimciler i¢in giderek daha kritik bir beceri haline gelirken, Mishra ve Koehler (2006) birgok
Ogretmenin teknolojinin pedagojik kullaniminda, O6zellikle sanal ve c¢evrimi¢i Ogrenme
ortamlarinda yeterli egitim almadigimi gostermektedir. COVID-19 salgini ise ¢evrimici 6gretim
becerilerinin dnemini daha da vurgulamis ve egitimcilerin dijital egitimdeki eksikliklerini aciga
cikarmistir.

Teorik Bilgi ile Pratik Ogretim Deneyimi Arasindaki Bosluk:

Teorik bilgi ile pratik 6gretim deneyimi arasinda bir bosluk bulunmaktadir. Hizmet 6ncesi
ogretmenler genellikle egitim teorisi, pedagoji ve konu igerigi konusunda yogun akademik egitim
alirlar; ancak bu bilgileri sinif uygulamalarina doniistiirmek icin gerekli pratik deneyimden
yoksundurlar. Dil 6gretmenligi egitimi baglaminda, Burns, Freeman ve Edwards (2015), soyut
pedagojik kavramlar1 pratik sinif zorluklariyla iliskilendirmede yansitict 6gretim ve dgretmen
sorgulamasinin dnemini vurgulamaktadir.

2.2. Bu Zorluklarin Ustesinden Gelmek I¢cin VE'nin Rolii
Uluslararast Isbirligi icin VE

VE, 6gretmen egitiminde sinirli uluslararasi isbirligi ve kisith fiziksel hareketlilik sorunlarina
Olceklenebilir, erisilebilir ve siirdiiriilebilir bir ¢6ziim sunar. Geleneksel yurtdist egitim
programlarinin aksine, VE, 6gretmen adaylarinin fiziksel seyahatle 1lgili finansal, lojistik veya
kurumsal engeller olmaksizin yapilandirilmis kiiltiirleraras: 6gretim ve 6grenim deneyimlerine
katilmalarin1 saglar (O'Dowd, 2021). Ozellikle hareketlilik programlarma katilma imkan1 veya
yetenegi olmayan 6grencileri de kapsayarak, uluslararasi 6grenime erisimde esitligi destekler (de
Wit, 2020). Yurt i¢i uluslararasilagsma araci olarak VE, kiiresel perspektifleri dogrudan yerel

8



(YUDN 7DULK YH 6D\OVO

Ogretmen egitimi miifredatina entegre eder (Beelen & Jones, 2015) ve sadece hareket eden bir
azinlik degil, tiim gelecekteki egitimcilerin ¢esitli, ¢ok dilli ve c¢ok kiiltiirlii siniflara
hazirlanmasini saglar. Boylece VE, uluslararasi maruziyeti artirmakta ve kiiresellesen diinyada
kapsayici uluslararasilagma ile 6gretmen hazirligini destekleyen daha genis kurumsal hedeflerin
gercgeklestirilmesine katkida bulunmaktadir.

Dijital Okuryazarlk icin VE

VE, farkli kiiltiirel ve cografi konumlardaki 6grencileri ve 6gretmenleri, isbirligine dayali
ogrenme etkinlikleri icin bir araya getirmek amaciyla teknolojinin kullanimini ifade eder.
O'Dowd (2021) gore, VE, Ogrenenlere farkl lilkelerden gelen akranlariyla ger¢ek zamanl ve
otantik etkilesimlerde bulunma imkani sunar; bu sayede kiiltiirleraras: iletisim ve anlayis
gelistirilir. Ayrica, VE, Ogretmenlerin dijital okuryazarlik, isbirligi becerileri ve pedagojik
uygulamalarini uluslararasi diizeyde gelistirmeleri i¢in bir platform saglar.

VE, 6gretmen adaylar1 arasinda dijital okuryazarlik ve ¢cevrimici pedagojik becerileri geligtirmek
icin giderek daha fazla kabul goren giiclii bir aragtir. Mishra ve Koehler’in (2006) Teknolojik
Pedagojik Icerik Bilgisi (TPACK) cercevesi, teknolojiyi pedagoji ve igerik bilgisiyle entegre
etmenin 6nemini vurgularken, son aragtirmalar VE’nin bu yetenekleri pratikte nasil gelistirdigini
daha agik bicimde gostermektedir. Ornegin, Helm ve van der Velden (2019), VE projelerinin
Ogretmenlerin c¢evrimici platformlarda gezinme, ¢ok modlu iletisim kurma ve dijital araclar
arasinda isbirligi yapma becerilerine 6nemli katki sagladigini bulmustur. Benzer sekilde, Sadler
ve Dooly (2016), dijital icerigi birlikte olusturma veya sinir dtesi igbirligi tartismalarina katilma
gibi VE gorevlerinin, dijital iletisim stratejilerinde ve sinif teknolojisi kullaniminda 6lgiilebilir
lyilesmelere yol actigini vurgulamaktadir. Dahasi, O'Dowd (2021), VE’nin gelecekteki
Ogretmenlere egitim teknolojilerini  deneyimleyebilecekleri, dijital etkilesimde giiven
kazanabilecekleri ve ¢evrimi¢i ortamlara yonelik Ogretim stratejilerini  uyarlamay1
Ogrenebilecekleri gercekei, diislik riskli bir ortam sundugunu belirtmektedir. Bu deneyimler,
ogretmenlerin dijital yetkinliklerini giiclendirir ve teknolojiyi gelecekteki siniflarina anlamli bir
sekilde entegre etmeye hazir hale getirir.

Kiiltiirleraras: Yetkinlik icin VE

VE, hizmet Oncesi Ogretmenlere uluslararasi meslektaslariyla dogrudan, kiiltiirlerarasi
etkilesimlerde bulunma firsati sunarak, ELT egitimcileri i¢in kritik bir beceri olan kiiltiirlerarasi
yetkinliklerini gelistirmelerine yardimci olur. Kramsch (1993), dil 6gretiminde kiiltiirlerarasi
iletisimin 6nemini vurgular ve dil 6gretmenlerinin simif dinamiklerini etkili bir sekilde
yonetebilmeleri icin kiiltiirel farkliliklar1 anlamanin gerekli oldugunu belirtir. VE sayesinde,
hizmet dncesi 6gretmenler ¢esitli 6grenci gruplariyla etkilesime girebilir ve kiiltiirel agidan duyarh
ve kapsayici bir sekilde Ingilizce 6gretmeyi dgrenebilirler.

Teori ve Uygulamay Birlestiren VE

VE, 6gretmen egitiminde teorik bilgi ile pratik 6gretim deneyimi arasindaki uzun siiredir var olan
ucurumu kapatmak i¢in umut verici bir ¢6ziim sunar. Hizmet Oncesi 0gretmenleri otantik,
isbirligine dayali ve kiiltlirleraras1 6grenme ortamlarina dahil ederek, pedagojik kavramlari
gercek diinya baglamlarinda uygulamak i¢in yapilandirilmis firsatlar saglar. Werner ve
arkadaslar1 (2025), Avrupa genelinde hizmet 6ncesi ve hizmet i¢i 6gretmenler arasinda yiirtitiilen
VE ortakliklarinin, katilimcilarin egitim teorisini ger¢ek siif uygulamalarinin karmagsikligiyla
iliskilendirme becerilerini gelistirdigini géstermistir. Benzer sekilde, VALIANT projesi (Sauro
ve arkadaslari, 2021) bu bulgular destekleyerek, VE’nin disiplinler aras1 entegrasyonu, dijital
beceri gelisimini ve yansitict 6gretimi tesvik ettigini ortaya koymaktadir. Bu yapilandirilmis ve
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kolaylastirilmis deneyimler, hizmet Oncesi Ogretmenlerin teorik Ogrenmeyi anlaml
uygulamalara doniistiirmelerine yardimci olurken, elestirel diisiinme, uyum saglama ve
kiiltiirlerarast farkindalik gibi, cesitli kiiresel egitim baglamlarinda giderek 6nem kazanan
becerileri de gelistirir.

Sonug olarak, VE, Tiirkiye ve Birlesik Krallik'ta 6gretmen adaylarinin karsilastigi birgok 6nemli
zorlugun iistesinden gelen, &gretmen egitiminde doniistiiriicii bir aragtir. VE'yi Ingilizce
Ogretmen egitimi miifredatina entegre ederek, lniversiteler 0gretmen adaylarinin kiiresel
yeterliliklerini, dijital becerilerini ve pedagojik uygulamalarin1 gelistirebilir ve kiiresellesmis,
teknoloji odakl1 bir diinyanin zorluklarina ve firsatlarina iyi hazirlanmalarini saglayabilir. VE'nin
kullanimi, 6gretmen egitiminin kalitesini artirir ve egitimcileri, kapsayici, kiiresel siniflari tesvik
eden anlaml, kiiltiirleraras1 6gretime hazirlar.

Virtual Exchange in Teacher Education

ST

Traditional Global-
Teacher International ok Bridgin Reoad
Digital Intercultural
Education Collaboration : 9 Theary & Educators
Litarocy Competance Pravckl
Limeitad Eviaaging with roctica Enhanced alobal
intarnotional F‘“'“ Froin Deweloplng online Understarding " . compabance and
sl ! 0 " = p - 2 pplylng concepts In
E:I:JEIE:IFE_&;II‘::‘ differant countrias paclagogical kil Siltural cifferances rl::;?m-r:j \-_n.r-_l:fu xts diaital skitls
dlaatal x|l

Sekil 1. Ogretmen Egitiminde Sanal Degisim
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3. Ortak Tasarlanan Sanal Degisimin Hizmet Oncesi ve Hizmet i¢i Dil
Ogretmenleri Uzerindeki Etkisi

3.1. Projeye Genel Bakis

GlobVELT VE projesi, Tiirkiye ve Birlesik Krallik'tan ingilizce 6gretmen adaylarmin kiiresel
yeterliliklerini gelistirmek i¢in tasarlanmis, 8 haftalik bir isbirligi temelli cevrimigi bir programdir.
Kerkhoffun Kiiresel Ogretim Modeli (GTM) kullanilarak gelistirilen VE, hizmet oncesi ve
hizmet i¢i O6gretmenlerin (e-arabulucu olarak) yapilandirilmis, eszamanli ve eszamansiz
kiiltiirleraras1 gorevlerde yer almasini igerir. Bu degisim programi, British Council Tiirkiye
tarafindan finanse edilen GlobVELT Projesi'nin bir parcasi olarak tasarlanmaistir.

GlobVELT VE Project Weekly Activities

Celebration and
Reflaction

Closang session, simvey, and linal &
portfolio submissions

Reading, Writing &
Agsecsment

Focus on adapling materials and
final submissions

Materinks designed and pesr
feadback given

Participants rest and review
Prevings 1a6ks

Theme Exploration
Continuead

Im-derpth theme anadysis and first o

portfolio submissions

Exploring Global Themes
Critical lRemcy and culiuns

discussions begin

Introductions

Farticipants meet, form groups,
and review foundationsl materisis

Sekil 2. GIobVELT VE Projesi Takvimi
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1. Hafta: Tamitimlar

Katilimeilar, My Identity Web (Kimligim Web) etkinligini tamamladiktan sonra ¢alisma
gruplarin1 secti veya onceden belirlenmis gruplara atandilar. Katilimcilar1 tanitmak, rollerini
netlestirmek ve beklentileri belirlemek amaciyla senkronize bir Zoom oturumu diizenlendi.
Katilimcilar, hafta sonuna kadar Kiiresel Yeterlilik videosunu izlediler ve Kerkhoff un Kiiresel
Hazirlik makalesini incelediler.2.  Hafta: Kiiresel Temalar1 Kesfetme

2. Hafta: Kiiresel Temalar: Kesfetme

Katilimeilar, kiiresel diisiinme rutinleriyle ilgili elestirel okuryazarlik kaynaklar1 ve materyalleri
tizerinde calistilar. Ayrica, “Kiiltiir Nedir? ” baglikli forum tartismasina katkida bulunarak kisisel
ve mesleki diisiincelerini paylastilar. Diizenlenen bir Zoom oturumu, ortaya ¢ikan temalarin daha
ayrintili tartisilmasina ve sentezlenmesine olanak sagladi.

3. Hafta: Tema Kesfi Devam Ediyor

Katilimcilar, kiiresel temalar1 derinlemesine kesfetmek amaciyla bir Zoom oturumuna katildilar.
Isbirligi i¢inde, tartismalardan elde edilen 6nemli i¢gdriileri raporladilar ve kiiresel yeterlilikle
uyumlu 6gretim materyalleri tasarlamak i¢in kaynaklart gozden gecirdiler. Ayrica, e-portfoy
yansimalar1 ve gorevlerinin ilk turu teslim edildi.

Ara Hafta

Bu hafta, katilimcilara dinlenmeleri ve onceki gorevleri gozden gegirmeleri i¢in planl bir ara
verildi. Yeni ddev verilmedi.

4-5. Haftalar: Dinleme, Konusma ve Sosyal Eylem

Iki hafta siiresince katilimcilar, kiiresel temalarmna dayali dinleme ve konusma materyalleri
tasarladilar. Sosyal eyleme yonelik materyalleri uyarlama konusunda bir egitim oturumu
izleyerek kaynaklarimi buna goére planladilar. Diizenlenen Zoom oturumu, geri bildirim almay1
ve akran katkilarini kolaylastirdi. Son olarak, materyallerin nihai halleri platforma yiiklendi.

6—7. Haftalar: Okuma, Yazma ve Degerlendirme

Katilimcilar, okuma ve yazma materyallerini uyarlama ile kiiresel 6grenmeyi degerlendirme
konularinda egitim oturumlarina katildilar. Diizenlenen bir Zoom oturumu, ilerlemelerini gézden
gecirmelerine ve son teslimler icin hazirlik yapmalarina olanak sagladi. Tim gruplar,
tamamlanmis materyallerini platforma yiiklediler ve son grup tartigmalarina katildilar.

8. Hafta: Kutlama ve Yansitma

Program, katilimcilarin 6grenme yolculuklarini ve basarilarini degerlendirdikleri bir kutlama
Zoom oturumu ile sona erdi. Katilimcilar, program sonras1 Kiiresel Hazirlik Anketini doldurdu
ve iki sunum igeren son e-Portfoyii yiikledi.

3.2. Temel Bulgular ve Kanita Dayah Etki

Pedagojik Geligim:

Ogretmen adaylar, kapsayici ve kiiresel farkindaliga sahip ders materyalleri tasarlama
12
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becerilerinde gelisim yasadiklarini bildirdiler. Bir katilimei, deneyimlerini soyle ifade etti:
“Bakis a¢imiz degismeye bagsladi ve kendimizi baskalarimin yerine koymayir d&grendik.”
Uygulamali gorev tasarimi ve igbirligi, katilimcilarin gog, kimlik ve ¢ok dillilik gibi kiiresel
temalar1 pedagojik yaklasimlarina entegre etmelerine 6nemli 6l¢iide katkida bulundu.

Kiiltiirlerarasi Yeterlilik:

Katilimcilar, kiiltiirel farkindalik ve empati alaninda kayda deger bir gelisim gosterdiler.
Baslangicta dar goriislii veya ulusal sinirlara bagli perspektiflere sahip olan katilimcilarin ¢ogu,
siire¢ sonunda bu tutumlarini degistirdi. Ornegin, bir e-arabulucu (gorevdeki Ingilizce 6gretmeni)
sunlar1 vurguladi: “Ozellikle iilkemizden gelen 6gretmen adaylari, Suriyeli 6rencilere karst cok
sert davramyorlardi, ancak siire¢ boyunca bakis agilarini degistirmeye basladilar.”

Dijital Okuryazarlik ve Cevrimici Ogretim Becerileri:

Zoom, paylasilan Google Dokiimanlar, Canva (grafik tasarim platformu) ve eszamansiz
okumalar gibi dijital araclar, katilimcilarin ¢evrimici 6gretim becerilerini gelistirmelerine olanak
sagladi. Projede gorev alan aracilarin gozlemleri, kapsayici katilim i¢in teknik ve pedagojik
destegin dnemini ortaya koydu. Bir araci, roliinii soyle tanimladi: “Benim ana sorumlulugum,
hizmet oncesi ogretmenlerin teknik, pedagojik ve duygusal destek almalarint saglamaktir.”

i§birli§i ve Mesleki Gelisim

VE, uluslararasi isbirligini ve yansitict 6gretim uygulamalarini tesvik etti. Katilimcilar, farklh
egitim baglamlarinda karsilastiklar1 zorluklari ve bu durumlara yonelik 6gretim uyarlamalarini
paylastilar; boylece kiiltiirel acidan duyarli egitim konusundaki anlayislarin1 derinlestirdiler. Bir
Ogretmen adayr degisimini su sekilde ifade etti: “Kiiltiiriimiizii materyallere daha yakin hale
getirmeyi 6grendik ve icerigi daha iligkilendirilebilir hale getirmek i¢in uyarladik.”

Diger katilimcilar ise siirecin etkilerini su sekilde ifade etti:

"Ogretmen adaylarindan ve sizden ¢ok sey 6grendim... Bu paha bicilmez bir deneyimdi."

Bagka bir katilimc1 ise VE deneyiminin kisisel ve mesleki gelisime katkisini su sekilde vurguladi:

"Simdi daha iyi hissediyorum... Kiiresel olarak yetkin olma konusunda daha fazla giivenim var."”
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4. Dil Ogretmenligi Egitimine VE'yi Dahil Etmek i¢in Politika Onerileri
Oneri 1: Hizmet Oncesi Ogretmen Egitiminde VE'nin Kurumsallastiriimasi
o VE'yi ogretmen egitimi miifredatina entegre etmek:

VE'yi 6gretmenlik Oncesi egitim miifredatina entegre etmek, giderek kiiresellesen diinyanin
taleplerine gelecekteki egitimcileri hazirlamak igin pratik bir gereklilik ve stratejik bir
yaklasimdir.  Teorik  olarak, VE cografi ve kiiltiirel farkliliklar1  asan  bir
O0grenme ortami yaratma firsat1 sunarak, kiiltlirlerarasi iletisim ve igbirligine iliskin daha derin bir
anlayis gelistirilmesini saglar. Byram'in (1997) ICC modeline gore, baskalarinin kiiltiirlerini
anlamak ve anlamli iletisim kurmak, 0gretmenleri farkli siniflarda ¢alismaya hazirlamak igin
gereklidir. VE'yi 0gretmen egitimine dahil ederek, hizmet 6ncesi 6gretmenler kiiltiirlerarasi
etkilesimin zorluklarin1 ve odiillerini ilk elden deneyimleyebilir ve gelecekteki dgrencilerinin
cesitliligine hazirlanabilirler.

o Siirdiiriilebilir sanal egitim programlar: icin iiniversite ortakliklarini tegvik etmek:

Uzun vadeli tiniversite ortakliklarini tesvik etmek i¢in teorik gerceve, Knight (2003) tarafindan
tanimlandig1 iizere yliksekogretimin uluslararasilagmasina dayanmaktadir ve uluslararasi
ortakliklar yoluyla kiiresel Ogrenme ortamlarinin gelistirilmesinin 0nemini vurgular.
Siirdiirtilebilir igbirliklerine giren iiniversiteler, en iyi uygulamalarin, kaynaklarin ve bilginin
paylasilmasin1 saglayan aglar olusturarak, ogrencilerin ve akademik personelin 6grenme
deneyimlerini zenginlestirir. Bu baglamda, VE programlarinin basarisi, yalnizca kisa vadeli
degisimlerle sinirli kalmayip, uzun soluklu ve kurumsallagmis ortakliklar gelistirebilme
kapasitesine baglidir. GlobVELT projesi, bu tiir ortakliklarin nasil siirdiiriilebilir bir sekilde
kurulabilecegine dair somut bir 6rnek sunmaktadir. Newcastle Universitesi ile isbirligi yapan
Gazi Universitesi, bu ortaklik sayesinde miifredatin1 gelistirmis ve dgretmen egitiminde kiiresel
etkinligini artirmastir.

Bu tiir ortakliklarin etkili olabilmesi i¢in {iniversiteler, siirekli bilgi aligverisini ve yenilik¢i
miifredat gelistirmeyi saglayan uzun vadeli anlagmalar yapmalidir. Ayrica, VE programlarinin
sirdurilebilirligini artirmak amaciyla ek finansman kaynaklar1 yaratmak, ortak arastirma
projeleri gelistirmek ve O0gretim iiyesi degisim programlar: gibi firsatlar1 degerlendirmek de
onemlidir.

Oneri 2: Egitimciler icin Kapasite Gelistirme ve Egitim
Hizmet oncesi ve hizmet i¢ci 6gretmenlere dijital pedagoji egitimi:

Kapsamli dijital pedagoji egitimi ihtiyaci, dgretmenlerin teknolojiyi 6gretim uygulamalarina
etkili bir sekilde entegre etme becerisinin 6nemini vurgulayan TPACK modeli (Mishra &
Koehler, 2006) gibi teorik gercevelerle desteklenmektedir. Dijital platformlar ve araglar egitimde
giderek merkezi bir rol oynadik¢a, 6gretmenler bu araglari siniflarina anlamli sekilde entegre
edebilmek i¢cin hem teknik beceriler hem de pedagojik bilgi ile donatilmalidir. Hizmet dncesi ve
hizmet i¢ci 6gretmenlere saglanan dijital pedagoji egitimi, onlarin VE araglarini etkili bir sekilde
kullanmalarina imkan tanir ve daha etkilesimli, isbirligine dayali ve kiiltiirleraras1 6grenme
ortamlar1 yaratilmasini destekler.

GlobVELT projesi, Gazi Universitesi biinyesinde diizenlenen ve oOgretim iiyeleri ile

ogretmenlerin VE platformlarini etkin bicimde kullanmalart i¢in egitildigi atolye calismalari

araciligiyla dijital pedagoji egitiminin 6nemini pratik olarak gostermektedir. Bu oturumlar,
14



(YUDN 7DULK YH 6D\OVO

yalnmizca VE araglariin teknik yonlerine odaklanmakla kalmamis, ayn1 zamanda kiiltiirlerarasi
iletisim ve isbirligini tesvik eden pedagojik stratejileri 6gretmeyi de hedeflemistir. Katilimcilar,
bu egitimler sayesinde VE’nin miifredata nasil anlamli bir sekilde entegre edilebilecegini
O0grenmis; ilgi ¢ekici, kiiltiirel olarak duyarli ve kiiresel baglantil1 6grenme deneyimleri tasarlama
becerilerini gelistirmislerdir. Boyle kapasite gelistirme girisimlerinin {iniversiteler arasinda
yayginlastirilmasi, egitimcilerin smiflarinda VE ile etkilesime gegmek icin yeterli teknik ve
pedagojik hazirliga sahip olmalarini saglayacaktir.

o Mesleki gelisim girisimlerini desteklemek:

Egitimcilerin mesleki gelisimi, 6gretimin etkinligini artirmak ve VE’nin degerli bir pedagojik
ara¢ olarak kalmasini saglamak agisindan hayati 6neme sahiptir. Dewey’in (1938) Learning-By-
Doing (Yaparak Ogrenme) modeli gibi teorik temeller, mesleki gelisimde deneyimsel
O0grenmenin dnemini vurgular. Sadece teorik egitim almakla kalmayip VE projelerine aktif olarak
katilan 6gretmenler, ger¢ek diinya uygulamalariyla daha derin bir anlayis ve pratik beceriler
kazanirlar. GlobVELT projesi, sanal egitimde aktif katilim yoluyla siirekli mesleki gelisime
odaklanmasiyla, egitimcilerin uzun vadeli gelisimini desteklemenin etkili bir Ornegini
sunmaktadir. Kurumlar, 6gretmenleri sanal egitim cergevesinde gelismeye tesvik eden diizenli
atolye caligmalari, isbirligine dayali projeler ve yansitict uygulamalar aracilifiyla bu modeli
stirdiiriilebilir hale getirebilirler.

Oneri 3: Teknolojik ve Altyap: Destegi
o GereKli dijital arag¢ ve platformlarin saglanmasi:

Dijital ara¢ ve platformlarin saglanmasini destekleyen temel teorik kavramlardan biri,
teknolojinin katilim ve etkilesimi artirarak 6grenme deneyimlerini doniistiirdiigiinii 6ne siiren
SAMR modelidir (Puentedura, 2006). Ogretmen egitiminde VE platformlarinim etkili kullanim,
iletisim, isbirligi ve icerik olusturmay:1 kolaylastiran uygun araglarin mevcudiyetine biiyiik
Olclide baglidir. Zoom, Teams ve Canvas gibi platformlar, 6gretmenlerin ve 6grencilerin sanal
simiflara katilmalarini, kaynaklart paylagsmalarini ve smir Gtesi isbirliklerini yliriitmelerini
mimkiin kilar. Ancak GIobVELT projesinin gosterdigi gibi, bu araglara erisim saglamak
yalnizca baglangictir; araclarin etkili kullanimi i¢in egitim vermek de esit derecede dnemlidir.
Uygulamada, okullara ve liniversitelere giivenilir internet erisimi, bulut depolama ve isbirligi
platformlar1 gibi gerekli dijital altyapinin saglanmasi, dgretmenlerin VE programlarindan tam
anlamiyla yararlanabilmelerini miimkiin kilacaktir.

Oneri 4: Simir Otesi Isbirligi ve Politika Uyumu
o Ogretmen egitiminde Tiirkiye-Ingiltere isbirliginin giiclendirilmesi:

Sinir 6tesi igbirligini giiglendirmenin teorik temeli, ortakliklar ve degisim programlart yoluyla
kiiresel yetkinliklerin miifredata dahil edilmesini 6ngoren “yurt i¢inde uluslararasilasma” fikrine
dayanmaktadir. GIobVELT projesinde gorildiigii gibi, Tiirkiye ve Birlesik Krallik kurumlari
arasindaki igbirliginin gii¢lendirilmesi, yalnizca egitim kalitesini artirmakla kalmaz; ayni
zamanda Ogretmen ve Ogrencileri gesitli pedagojik yaklasimlar ve kiiltiirel perspektiflerle
tanistirarak deneyimlerini zenginlestirir. Her iki iilkedeki iiniversiteler, dijital pedagoji,
kiltlirlerarasi iletisim ve VE uygulamalar1 alanindaki uzmanliklarin1 paylasarak, stirdiiriilebilir
ve kapsayici bir kiiresel 6gretmen egitimi ag1 olusturabilirler.

o Sanal egitim faaliyetlerini ulusal ve uluslararasi egitim politikalariyla uyumlu hale
getirmek:
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VE programlarinin ulusal egitim politikalariyla uyumlu hale getirilmesi, egitim girisimlerinin
etkisini ve siirdiiriilebilirligini artirir. Ornegin, Bologna Siireci (Avrupa Yiiksekogretim Alani,
1999) gibi cergeveler, Avrupa genelinde egitim sistemlerinin uyumlastiriimasi ve daha baglantili
bir egitim ortaminin olusturulmasinin 6nemini vurgulamaktadir. Benzer sekilde, VE’nin
Birlesmis Milletler Siirdiiriilebilir Kalkinma Hedefleri (SKH) ile uyumlu hale getirilmesi,
programlarin iklim degisikligi, cinsiyet esitligi ve baris egitimi gibi kiiresel oneme sahip konulara
odaklanmasini saglar. GlobVELT projesi, SKH’leri miifredat tasarimina ve faaliyetlerine entegre
ederek, uluslararas1 egitim hedefleriyle uyumlu, kiiresel ve kapsayici bir 6gretim deneyimi
sunmaktadir..

Oneri 5: izleme, Degerlendirme ve Siirdiiriilebilirlik
o VE'nin etkinligi icin degerlendirme ¢erceveleri olusturmak:

VE programlarmin etkinligini degerlendirmek, amaglanan 6grenme ¢iktilarina ulagilmasini ve
programin siirekli gelistirilmesini saglamak acisindan kritik 6neme sahiptir. GlobVELT projesi,
kiiresel yetkinliklerin gelistirilmesindeki VE etkisini 6lgmek icin karma yontemler (anketler,
goriismeler ve nitel veri toplama) kullanan kapsamli bir degerlendirme yaklagimi benimsemistir.
Bu tiir degerlendirme cergeveleri, 6gretmenlerin kariyer gelisimi {izerindeki uzun vadeli etkileri
inceleyen uzunlamasina calismalarla  desteklenerek  genisletilebilir ve  programin
stirdiiriilebilirligini artirabilir.

o Politika destegi yoluyla uzun vadeli siirdiiriilebilirligin saglanmas:

VE programlarinin siirdiiriilebilirligi, finansman, altyapi ve kurumsal taahhiitler gibi alanlarda
stirekli politika destegine baglidir. Egitimde siirdiiriilebilirlik teorileri (6r. UNESCO’nun
Stirdiiriilebilir Kalkinma i¢in Egitim ¢ercevesi), etkili ve kalic1 programlar i¢in uzun vadeli
stratejik planlama ve kurumsal katilimin 6nemini vurgular. GlobVELT projesi, politika
desteginin VE’nin devamli bagarist agisindan kritik oldugunu gostermistir. Diger kurumlar da
VE’yi uzun vadeli egitim stratejilerine entegre ederek, gerekli finansmani saglayarak ve
kurumsal destek vererek bu basariy: siirdiirebilirler

Bu teorik temeller ve pratik drnekler, politika onerilerine dahil edildiginde, VE nin Ingilizce

Ogretmen egitimine entegrasyonunu destekleyen kapsamli bir ¢erceve olusturur ve programin
stirekli biiylimesini ve basarisin1 garanti altina alir..
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5. Dil Ogretmenligi Egitiminde VE'nin Uygulanmasi icin Eylem Plam
Asama 1: Politika Benimseme ve Kurumsal Destek

Ulusal ve Uluslararasi Politika Yapicilarla Lobi Faaliyetleri: Dil 6gretmenligi egitiminde Sanal
Degisim (VE) uygulamalarinin etkili big¢imde hayata gegirilmesi, yalnizca Tiirkiye’de degil,
ozellikle Birlesik Krallik (UK) ve diger AB/AEA iilkelerinde bulunan uluslararas1 paydaslarla

giiclii politika destegi ve kurumsal kabul saglanmasini gerektirir.

Tiirkiye'de, Milli Egitim Bakanlig1 (MEB) ve Yiiksekogretim Kurulu (YOK) ulusal egitim
politikalarinin sekillendirilmesinde kritik bir rol oynamaktadir.

Birlesik Krallik'ta ise baglica muhataplar sunlardir:
o Egitim Bakanlig1 (DfE)
e British Council (6ncelikle uluslararasi ortakliklar araciligryla)
e Diasisleri, Milletler Toplulugu ve Kalkinma Bakanlhigi
o Ingiltere Universiteleri Uluslararas1 (UUKi - Universities UK International)

Birlesik Krallik merkezli bu politika aktorleriyle isbirligi yapmak, Birlesik Krallik’in uluslararasi
egitim stratejileriyle uyumlu bir yaklasim gelistirmeyi miimkiin kilar ve ayni zamanda
Tiirkiye’nin egitim reformu giindemiyle kesisen degerler olan kiiresel ortakliklar, dijital egitim
ve kiiltiirleraras1 yetkinlikleri 6n plana c¢ikarabilir.

Eylem Adimlari:
1. Tirk ve Birlesik Krallik karar vericilerine politika dnerileri sunmak:
o Beyaz kitap 6nerileri, Tiirkiye’nin ulusal egitim stratejileri ve Birlesik Krallik’in
uluslararasi egitim hedefleriyle uyumlu héle getirilmelidir.
o Bu oneriler DfE ve UUKI gibi ilgili politika aktorleriyle paylasiimalidir.
2. Erasmus+ 6rneklerini kullanmak:
o Erasmust+ vaka caligmalar1 (Tirkiye ve AB'den) sunularak VE'nin farkli
cercevelerde uygulanabilirligi gosterilmelidir.
3. eTwinning ve British Council Ortakliklarindan Yararlanmak:
o British Council'in djjital ortaklik programlar1 ve eTwinning'in erisimini
kullanarak ilkokul, ortaokul ve yiliksekdgretim kurumlar: arasinda sinir 6tesi VE
isbirlikleri baslatilmalidir.

Asama 2: Kapasite Gelistirme ve Pilot Programlar

Tiirkiye, Birlesik Krallik ve Ortak Ulkelerde Ogretim Kadrosu Egitimi ve Pilot Uygulama:
Kurumsal uyum saglandiktan sonra, Tiirkiye, Birlesik Krallik ve daha genis Avrupa’daki seckin
tiniversite ve okullarda ortak 6gretim kadrosu egitimi verilmesi ve pilot VE programlarimin
baglatilmasi kritik 6neme sahiptir. Bu asama, dijital pedagoji ve kiiltiirlerarast iletisim alanlarinda
ulusotesi egitimcei kapasitesinin gelistirilmesine odaklanmaktadir.

Eylem Adimlart:
1. Ortak Ogretim Uyesi Egitim Programlar1 Tasarlamak:

o Birlesik Krallik ve AB tiniversiteleriyle igbirligi i¢inde, sanal egitim yontemleri,
dijital aracglar ve kiiltlirleraras1 iletisim becerilerini kapsayan modiiller
gelistirilmelidir.

2. Sanal Egitim i¢in Fon Arayist:
o Uluslararas1 sanal egitim girisimlerini desteklemek amaciyla Erasmus+ ve
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Birlesik Krallik merkezli finansman kaynaklarma (6r. British Council
Uluslararasi Isbirligi Hibeleri) basvurulmalidir.
3. eTwinning ve Birlesik Krallik Okul Aglar1 araciligiyla VE pilot uygulamasi:
o eTwinning ve British Council okul aglar1 aracilifiyla Tiirkiye ve Birlesik
Krallik’taki tiniversite ve okullar arasinda pilot VE projeleri yiiriitiilmelidir.
Stajyer 6gretmenler, bu isbirligine dayali projelere aktif olarak dahil edilerek
deneyim kazanmalar1 saglanmalidir.

Asama 3: Ulke Capinda ve Uluslararasi1 Olceklendirme ve Uzun Vadeli Siirdiiriilebilirlik

Stratejik Uluslararas1 Ortakliklar Aracihigiyla VE'nin Olgeklendirilmesi: VE’nin benimsenme
siireci olgunlastikca, odak noktasi yapilandirilmis uluslararasi ortakliklar araciligiyla VE
uygulamalarinin 6l¢eklendirilmesine ve siirdiiriilebilir yonetisim modellerinin olusturulmasina
kaydirilmalidir.

Ingiltere-Tiirkiye {iniversiteleri arasinda kurulacak ikili ortakliklar ve devam eden eTwinning
projeleri bu silirecin basarist i¢in kritik Oneme sahiptir. Ayrica, iilkeler arasi politika
koordinasyonunu gii¢clendirmek amaciyla, ideal olarak asagidakileri igeren bir Uluslararasi Sanal
Egitim Koordinasyon Organi’nin kurulmasi dnerilmektedir:

o Tiirkiye Erasmus+ Ulusal Ajans1

e British Council

o European Schoolnet (eTwinning i¢in)

e Yiiksekdgretim konsorsiyumlarinin temsilcileri (6r. EUA, UUKi)

Eylem Adimlari:
1. Uluslararast VE Koordinasyon Organi Kurulmast:

o Tirkiye, Birlesik Krallilk ve Avrupa’daki ortaklarin katilimiyla, strateji,
finansman, kalite gilivencesi ve uluslararast isbirligini yoOnetecek bir
koordinasyon organi olusturulmalidir.

2. Cokuluslu Erasmus+ ve Turing Ortakliklar1 araciligiyla VE'yi 6l¢geklendirilmesi:

o Tirkiye, Birlesik Krallilk ve AB'deki {niversitelerin ortak liderliginde,
miifredatin ortak tasarimi, 6gretmen degisimi ve ortak arastirmayi igeren sinir
otesi VE projeleri tasarlanmali ve uygulanmalidir.

3. VE'yi Ogretmen Egitimi Politika Cergevelerine Dahil Etmek:

o Ulusal ve Avrupa egitim konseyleriyle isbirligi yaparak, dgretmen egitimi

standartlar1 ve miifredatinin bir parcasi olarak VE resmilestirilmelidir.

Sonug¢

Bu eylem plani, VE’yi dil 6gretmenligi egitimine entegre etmek i¢in agsamal1 ve uluslararasi bir
stratejiyl sunmaktadir. Tiirkiye, Birlesik Krallik ve Avrupa’daki politika aktorleri ve kurumlarla
igbirligi yapilmast ve Erasmus+, Turing ve eTwinning gibi tamamlayict programlardan
yararlanilmas1 yoluyla, plan kiiresel baglantili ve dijital olarak giliclendirilmis bir 6gretmen
egitimi modelini desteklemektedir. Koordineli bir politika ¢ercevesi olusturmak, sinir 6tesi sanal
egitimin uzun vadeli siirdiirtilebilirligini ve 6lgeklenebilirligini giivence altina alarak, kiiresel
vatandagliga sahip ve 21. yiizyll smiflarina hazir yeni nesil 6gretmenler yetistirilmesini
saglayacaktir.
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6. SONUC VE EYLEM CAGRISI

Ogretmen egitiminde sanal egitimin énemi giderek artmakta olup, bu durum hem arastirmalar
hem de uygulamalar tarafindan desteklenmektedir. Siniflar daha gesitli ve dijital olarak baglantili
hale geldikge, Ogretmen hazirlik programlarinin da egitimcileri kiiresel yetkinlikler,
kiiltiirlerarast iletisim becerileri ve dijital pedagoji yeterlilikleri ile donatacak sekilde evrilmesi
gerekmektedir

Tirkiye ve Birlesik Krallik arasinda yiiriitiilen GlobVELT projesi, sanal egitim uygulamalarinin
O0gretmen adaylarina doniistiiriicii 6grenme deneyimleri sundugunu gostermektedir. Sanal egitim
programlarina katilan 6gretmenler, teknolojiyi kullanma konusunda 6zgiivenlerini artirmakta,
kiltlirleraras1 duyarlilik gelistirmekte ve kiiresellesmis siniflarda 6gretim yapmaya daha iyi
hazirlanmaktadir.

Onemli Politika Onerileri:

1. VE'yi Miifredata Dahil Etmek:
o Tiirkiye’deki Yiiksekdgretim Kurulu (YOK), Birlesik Krallik’taki Egitim
Bakanligi (DfE), Ogrenci Ofisi (OfS) ve Birlesik Krallik Universiteler Birligi
(UUKi) gibi ulusal ve uluslararasi politika aktorleri, sanal egitimi resmi
Ogretmen egitim programlarina entegre etmeye tesvik edilmelidir.
2. Ortak Fakiilte Gelistirme:
o Tirkiye ve Birlesik Krallik genelinde, VE metodolojilerine odaklanan
yapilandirilmig 6gretim iiyesi egitim programlart uygulanmalidir
3. Altyap1 ve Erisimi Gelistirin:
o Sirdiiriilebilir VE katilimin1 saglamak i¢in tiniversitelere gerekli platformlar,
dijital araglar ve teknik destek saglanmalidir.
4. Uluslararas1 Uyum ve Finansman:
o VE stratejileri, Erasmus+, eTwinning, Birlesik Krallik Turing Programi ve daha
genis kapsamli dijital egitim politikalariyla uyumlu hale getirilmelidir.
5. lIzleme ve Degerlendirme:
o Etkinligi ve etkiyi degerlendirmek, siirekli iyilestirmeyi saglamak amaciyla
iilkeler arasi izleme ve degerlendirme ¢erceveleri olusturulmalidir.

Koordineli Eylem Cagrist

HEC, MEB, DfE, UUKIi ve OfS dahil olmak {izere ulusal ve uluslararasi paydaslara ¢agrida
bulunuyoruz:
e VE Ogretmen egitiminde stratejik bir yenilik olarak benimsenmelidir.
e Ulusal ve uluslararasi diizeyde entegrasyonu desteklemek icin politika diizeyinde katki
saglanmalidur,
e VE’yi yapisal reformlara dahil etmek iizere uluslararasi egitim kurumlariyla
koordinasyon giiclendirilmelidir.

Isbirligi Daveti

Tiirkiye, Birlesik Krallik ve Avrupa’daki {iniversitelere ¢agrida bulunuyoruz:
o Ogretmen egitim programlarina VE dahil edilmelidir.
o Fakiilte iiyeleri ortak tasarlanmis VE faaliyetlerine katilmaya tesvik edilmelidir.
o Egitim dernekleri ve aglari, uluslararasi ortakliklar: desteklemeye ve kaynaklar
paylasmaya yonlendirilmelidir.
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Dagitim ve Yayginlastirma Plam
Hedef Kitleler

1. Birincil Hedef Kitlesi:

o Tiirkiye: YOK ve Milli Egitim Bakanlig
o Birlesik Krallik: DfE, Universities UK International (UUKi), Ogrenci Ofisi
(OfS), British Council
2. Ikincil Hedef Kitlesi:
o Tiirkiye ve Birlesik Krallik'taki iiniversite yonetimleri ve 6gretmen egitimi
fakiilteleri
3. Diger Paydaslar:
o INGED (ingilizce Dil Egitimi Dernegi — Tiirkiye)
TESOL Tiirkiye
ADNE (Uzaktan ve Ag Baglantili Egitim Dernegi)

Ogretmen egitimcileri, egitmenler ve ELT aragtirmacilari

o O O

Dagitim Stratejisi

1. Resmi Cevrimici Yaymn
o Beyaz kitap, GlobVELT proje web sitesinde (https://globvelt.com)
yayinlanacaktir.

2. Hedefli E-posta Dagitimi
o Dogrudan paylasilacaklar:
=  Onemli politika yapicilar ve egitim yetkilileri
= Universite dekanlari, boliim bagkanlari ve VE proje liderleri
= INGED, TESOL Tiirkiye ve IATEFL gibi meslek kuruluslar

3. Sosyal Medya ve Akademik Aglar
o Yaymlandig yerler:
=  Twitter/X, LinkedIn ve akademik listeler
» Egitim odakli haber biiltenleri ve posta listeleri
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